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TED 6323 Qualitative Research II 

CRN 14756 
University of Texas at El Paso 

Fall 2015 

 
 
 

Instructor:    Christina Convertino, Ph.D 
E-mail:    cconvertino@utep.edu  
Tel:     915-747-7675 
Office:     EDU 810 
Office hours:    Tuesdays 4:00-5:30 PM and Wednesdays 4:00 -5:30 PM 
Meeting time:    Wednesdays 5:30-8:20 PM 
Meeting place:    EDUC 100 
Course prerequisite:    TED 6322 
Course information:  3 credit hours, required 
 
COURSE DESCRIPTION 
 
This is the second course in a two-course sequence of doctoral level qualitative research methods. This course will 
provide students with the skills, knowledge, and interpretive dispositions that are central to the practice of 
qualitative research. We will focus on the interpretive and critical epistemology of qualitative research by reading 
examples of qualitative studies and method texts. The students will engage in authentic research activities related to 
an individual research project proposed in the first course of this sequence (TED 6322). The students will apply 
data collection strategies, analyses procedures, and research results writing techniques through the implementation 
of a small-scale research project (pilot study). Through group discussions and workshops, students will engage in 
data analyses and express emergent research concerns. With the continued assistance of the instructor and their 
peers, the students will write a research report based on their findings; prepare an academic paper proposal on their 
research following the guidelines from a national education research association; provide peer review of paper 
proposals; and present their academic papers during a colloquium. During the entire process, students will reflect 
on their role as researcher, their positionality and how their own original research contributes to their field. 
 
COURSE IN RELATION TO PH.D. PROGRAM AND COLLEGE’S CONCEPTUAL THEME 
 
This course shares the vision and mission of the College of Education because it promotes a culture of inquiry. It 
will provide opportunities for PhD students to grow as researchers. Students will expand on the existing knowledge 
base of their fields of study and look for ways to contribute significantly to the educational literature. The course 
will prepare students to conduct research using appropriate qualitative methodologies to study teaching and 
learning broadly conceived in diverse contexts.  
 
COURSE GOALS AND STUDENT LEARNING OUTCOMES 
 
Conducting qualitative research is a time intensive endeavor. It involves a lot of reading, reflection, analysis, 
fieldwork, and sharing with others. We will follow these elements of qualitative research in the course. The 
learning objectives and outcomes for this course will be achieved through a combination of mini-lectures, in-class 
activities, and assignments performed outside of class, in-class conferences, peer feedback and students’ 
presentations of their work and so on.  
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The following table provides a list of the most relevant student learning outcomes for the course and the 
assessments that will be used to evaluate students’ learning. 

                Student  Learning Outcomes                                     Assessments 
 By the end of course, the student will be able to: To evaluate these outcomes, the faculty member will use 

the following assessment procedures: 
1. Demonstrate knowledge of the epistemological 

underpinnings informing the continuum of 
qualitative analysis and representation. 

Reading Response 
In-class discussions and activities  
Student-led discussion 
Academic Paper Proposal 

2. Reflect on and explain the conceptual and ethical 
issues involved in qualitative research 
implementation, interpretation, and representation 

IRB Approval 
Reading Response  
In-class discussions and activities  
Findings Report 
Academic Paper Proposal 
Colloquium Presentation  

3. Plan, conduct and analyze interviews and 
observations, generate field-notes, and collect 
material cultural artifacts essential to qualitative 
research. 

Reading Response 
In-class discussions, activities and workshops  
Research Report 
Academic Paper Proposal   

4. Conduct data analysis: Coding (open and focused 
coding), memo writing, sampling, saturation, and 
sorting. 

Reading Response  
In-class discussions, activities and workshops 
Data analysis report 
Research Report 

5. Write-up findings of a small-scale study to 
disseminate/present at a national academic 
educational research conference.  

Academic Paper Proposal  
Colloquium Presentation 

 
REQUIRED TEXTS: 

• Charmaz, K. (2006). Constructing Grounded Theory: A Practical Guide through Qualitative Analysis. 
Thousand Oaks: Sage. 

• Emerson, Fretz, & Shaw (2011). Writing Ethnographic Fieldnotes (2nd edition). Chicago: Chicago 
University Press. 

REQUIRED READINGS: 

Chapters on Blackboard 
Denzin, N. K. & Lincoln, Y. S. (2005). The Sage Handbook of Qualitative Research (3rd edition). Thousand Oaks:
 Sage Publications.  (Selected readings from Part IV, V, VI). 

• Chapter 17: Stake, R. Qualitative case studies. 
• Chapter 23: Kemmis, S & McTaggart, R. Participatory Action Research. 
• Chapter 25: Chase, S. Narrative Inquiry: Multiple lenses approaches, voices. 
• Chapter 32: Atkinson and Delamont. Analytic Perspectives.  
• Chapter 34: Peräkylä, A. Analyzing Talk and Text. 

 
Denzin, N. K. & Lincoln, Y. S. (2011). The Sage Handbook of Qualitative Research (4th edition). Thousand Oaks:
 Sage Publications.  (Selected readings from Part IV, V, VI). 
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• Chapter 17: Flyvbjerg, B. Case study. 
• Chapter 19: Tedlock, B. Braiding narrative ethnography with memoir and creative nonfiction. 
• Chapter 20: Holstein, J. & Gubrium, J. The constructionist analytics of interpretive practice. 
• Chapter 25: Chase, S. Narrative inquiry: Still a field in the making. 
• Chapter 27: Shopes, L. Oral History.  
• Chapter 31: Gatson, S. The methods, politics, and ethics of representation in online ethnography. 
• Chapter 36: Ellingson, L. Analysis and representation across the continuum.  

 
Seidman, Irving (2006). Analyzing, interpreting and sharing interview material. In Interviewing as
 qualitative Research: A guide for researchers in education and the social sciences. NY: Teachers College
 Press. 
 

• Chapter 1: Why interview? 
• Chapter 2: A structure for in-depth, phenomenological interviewing 
• Chapter 4: Establishing access to, making contact with, and selecting participants 
• Chapter 6: Technique isn’t everything but it is a lot 
• Chapter 7: Interviewing as relationship 
• Chapter 8: Analyzing, interpreting and sharing interview material 
• Chapter 9: The ethics of doing good work 

 
Articles on Blackboard  

• Bruna, K. R., Vann, R., & Escudero, M. P. (2007) What’s language got to do with it?: A case study of
 academic language instruction in a high school “English Language Learner Science” class. Journal
 of English for Academic Purposes, 6, 36-54. 

• Carter, K. (1993). The place of story in the study of teaching and teacher education. Educational
 Researcher, 22(1), 5-12, 18. 

• Ek, L. (2009). “Allà en Guatemala”: Transnationalism, language, and identity of a Pentecostal Guatemalan
 American young woman. The High School Journal, 92(4), 67-81. 

• Erickson, F. (1992). Ethnographic microanalysis of interaction. In M. D. LeCompte, W. L. Millroy, & J.
 Preissle (Eds.), The handbook of qualitative research in education (pp. 202-225). Academic Press,
 Inc. 

• Fine, M. and Weis, L. (2010), Writing the “wrongs” of fieldwork. In Luttrell, W. (ed.). Qualitative
 educational research: Readings in reflexive methodology and transformative practice. New York:
 Routledge. 

• Machado-Casas, M. (2009). The politics of organic phylogeny: The art of parenting and surviving as
 transnational multilingual Latino indigenous immigrants in the U.S. The High School Journal,
 92(4), 82-99. 

• Mathison, S. (1988, March). Why triangulate? Educational Researcher, 17 (2) 13-17. 
• Mishler, E.G. (1990). Validation in inquiry-guided research: The role of exemplars in narrative studies.

 Harvard Educational Review, 60(4), 415-442. 
• Oakley, A. (1981). Interviewing women: A contradiction in terms? In H. Roberts (Ed.) Doing Feminist

 Research (pp. 30-61). London: Routledge & Kegan Paul. 
• Ochs, E. (2006). Transcription as theory. In A. Jaworski & N. Coupland (Eds.), The Discourse Reader.

 London; New York: Routledge.  

UTEP library (E-book) 
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• Geertz, C. (1973). Thick description: Toward an interpretive theory of culture. In C. Geertz, The
 Interpretation of cultures: Selected essays (pp.3-30). New York: Basic Books.  

• Hall, R. (2000). Video recording as theory. In D. Lesh & A. Kelley (Eds.) Handbook of research design in
 mathematics and science education (pp. 647-664). Mahwah, NJ: Lawrence Erlbaum.  

RECOMMENDED (Optional): 

• Bloomberg, L.D. & Volpe, M. (2008). Completing Your Qualitative Dissertation: A Roadmap From 
Beginning to End. Los Angeles: Sage Publications. 

• Booth, W., Colomb, G. Williams, J. (2008). The Craft of Research. Chicago: the University of Chicago 
Press. 

COURSE ASSIGNMENTS AND EVALUATION 
 
One fundamental principle guiding this course is the idea that qualitative research is much more than a set of data 
collection methods. This course is designed to deepen your understanding and appreciation of qualitative research 
and to provide a structured forum to begin to develop solid qualitative research skills. To do this, the course 
requires you to understand and reflect on the philosophical, epistemological and ethical dimensions of conducting 
qualitative research. The assignments for this course represent the cumulative and reiterative steps involved in 
conducting qualitative research to help you create and execute aspects of small-scale (pilot) research project based 
on a completed research proposal and IRB approval from UTEP and school/district as needed (see course 
calendar for last date to submit a copy of IRB approval(s) to instructor). In total, course assignments will 
prepare you to conduct a qualitative study for your dissertation but are not equivalent to or adequate to constitute a 
complete qualitative study for the purposes of the dissertation.    
 
As part of our class discussions, activities and workshops, you will share specified data samples, analyses and other 
course assignments with your class members. For certain of these activities and workshops, you will need to bring: 
1) multiple copies of your work to share with class members, and 2) a list of questions or issues that emerged 
during your research process that you would like class members to discuss and think about with you. For course 
activities that require you to bring multiple copies, I will inform you in-class the week prior and or via email. 
 
This course requires you to conduct fieldwork. Prior to the start of your fieldwork you must have IRB approval, 
this is a mandatory requirement for this course (see course schedule for last date to submit a copy of IRB 
approval(s) to instructor). Be sure to make the necessary arrangements in your schedule to complete the cumulative 
steps in this course by the specified due dates (see course schedule for specific due dates). It is your responsibility 
to identify your setting and participants and to schedule all data collection to meet completion of course 
assignments (see course calendar for specific due dates). It is strongly recommended that you allow for extra time 
in case of unanticipated setbacks, which are not uncommon when conducting qualitative research, i.e. a participant 
gets sick and needs to reschedule interview and so on. 
 
Due to the cumulative and hands-on nature of this course, late assignments will not be accepted. Failure to meet 
deadlines will have a negative impact on your individual learning experience and may prevent you from advancing 
in the course to successful completion. 
 
 
Reflective Reading Responses 20% 
Student-led Discussion 15% 
Data Analysis Report 15% 
Findings Report  15% 
Individual Paper  20% 
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Individual Paper Presentation 15% 
Total            100% 
 
A (Exceeds Expectations): 90-100 
B (Meets Expectations): 80-89 
C (Does not meet expectations): 70-79 
F (Fail): 69 or less 

 “A” means work that clearly exceeds expectations. Written work falling into this category will demonstrate clarity 
of purpose, organization, and will communicate its points clearly and effectively. It will also demonstrate 
engagement with, insights into, and original interpretation of course material.  
 
“B” means work that meets expectations, meaning that all aspects of the assignment are completed, but it lacks 
some aspects of “A” work, particularly written work that demonstrates less robust data collection, “forced” analysis 
and/or less significant insight into the material, frequent grammatical errors, and/or organizational inconsistencies. 
 
 “C” means work that omits one or more aspects of an assignment, does not attend to specific assignment 
guidelines/requirements, demonstrates thin data collection, superficial analysis and/or includes poorly constructed, 
unsupported, or inconsistent arguments characterize the work. Work with multiple spelling, grammatical and 
editing errors also falls into this category.  
 
Below a C is failing a graduate course or a graduate assignment. 

REFLECTIVE READING RESPONSES: 20 % 
To help you think about the readings and to facilitate our in-class discussions, you will write reflective reading 
responses (400-500 words) based on assigned readings for the week. For each reading response, you will a) 
summarize the major arguments of each reading, b) make connections across readings, and c) explain the relevance 
of one reading for the week to your research project. Please, write responses clearly, edit, and spell check your 
work before turning it in. Reading responses must be submitted to Blackboard: 1) as an attached word file with 
your full name and the date as file title and 2) preceding Tuesdays by 9 AM. I will use the following rubric to 
evaluate each reading response assignment: 

90-100% 80-89% 
 

79% or less 

The response is thoughtful, engaging, 
and clearly written.   
 
The piece shows careful consideration 
of the topic.   
 
Student writes down the major 
arguments of the readings and makes 
connections across readings. 
 
Student explains the relevance of 1 
reading to their research project. 
 
Work is edited. 

The response shows some level of 
reflection but is not clearly written.  
 
Student partially develops major 
arguments from the reading and does 
not attempt to make connections 
across readings.  
 
Student partially explains the 
relevance of 1 reading to their 
research project. 
 
Work is edited. 

The response shows little to no 
rflection and is unorganized/not 
well written.  
 
The response does not adequately 
address the major arguments of 
the readings and does not make 
connections across the readings.  
 
Student does not demonstrate the 
relevance of 1 reading to student 
research.  
 
Work contains grammatical or 
sentence structure errors that are 
disruptive. 
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ORGANIZING AND LEADING A DISCUSSION: 15% 
Students will organize and lead two discussions of two different assigned readings. Student-led discussions should 
include: a) a summary of main ideas in the reading with examples to explain/illustrate ideas, b) questions that 
promote discussion and c) a small activity designed to facilitate better understanding/application of the readings to 
the process of conducting qualitative research. Each student-led discussion will be 45 minutes. I will use the 
following rubric to evaluate this assignment: 
 
 

90-100% 
 

80-89% 
 

79% or less 
 

Student is well prepared and 
communicates a clear, succinct and 
solid understanding of the material.  
 
Student uses questions to promote 
discussion. 
 
Student creates and facilitates 
activities, which encourage higher-
level thinking skills (application, 
analysis, synthesis).  

Student is partially prepared and 
communicates a clear, succinct and 
solid understanding of the material.  
 
Student uses some questions to 
promote discussion. 
 
Student does not create and facilitate 
activities, which encourage higher-
level thinking skills (application, 
analysis, synthesis).  

Student is not prepared and or does 
not demonstrate understanding of 
the material. 
 
Student does not use questions to 
promote discussion.  
 
Student does not carry out 
activities. 

 
DATA ANALYSIS REPORT: 15 % 
For this assignment, you will write a data analysis report based on data analysis of 4 interviews; 2 participant 
observations and 2 artifacts that you collected and analyzed as part of this course (see course calendar for data 
collection due dates). Your data analysis report will include the following components: 1) a description of 10 codes 
that emerged from analysis; 2) data samples to illustrate/reflect the 10 codes; 3) 4 samples of memo-writing that 
emerged during analysis and an explanation about how the memos connect to the development of your 10 codes; 4) 
an explanation of theoretical sampling, saturation and sorting in your analysis (for this section you will cite 4 key 
ideas from Charmaz (2006) and Emerson, Fretz and Shaw (1995) that connect to your analytical process). Data 
analysis report must be submitted to Blackboard: 1) as an attached word file with your full name and the date as file 
title (see course calendar for due date). I will use the following rubric to evaluate this assignment:   

90-100% 
 

80-89% 
 

79% or less 
 

The report is clearly written and 
demonstrates close and robust analysis 
of data. 
 
Student provides: a) 10 codes, samples 
of data to illustrate codes; b) 4 
examples and explanation of memo-
writing that connect to codes; and c) 
explanation of theoretical sampling, 
saturation, and sorting, citing at least 4 
key ideas from identified sources. 
 
Work is edited and follows APA 
guidelines. 

The report is clearly written and 
demonstrates close and robust 
analysis of data. 
 
Student provides: a) 8-9 codes, 
samples of data to illustrate codes; b) 
3 examples and explanation of 
memo-writing that connect to codes; 
and c) partial explanation of 
theoretical sampling, saturation, and 
sorting, citing at least 4 key ideas 
from identified sources. 
 
Work is edited and follows APA 
guidelines. 

 The report is clearly written but 
does not demonstrate close and 
robust analysis of data. 
 
Student provides: a) 6-7 codes, 
samples of data to illustrate 
codes; b) 2 examples and 
explanation of memo-writing that 
connect to codes; and c) 
explanation of theoretical 
sampling, saturation, and sorting, 
citing at least 3 key ideas from 
identified sources. 
 
Work is edited and follows APA 
guidelines. 
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FINDINGS REPORT (3000 words includes references): 15% 
This assignment will help you move from data collection and analysis to writing up the primary findings of your 
study. The findings report should: 1) begin with contextualization of your study to orient the reader to the purpose 
and meaning of your findings; 2) be organized by analytical themes, which act as headings; 3) present claims tied to 
themes; 4) include excerpts from data as evidence to substantiate claims; 5) provide discussion of what the claims 
mean and how the data is evidence of claims made; 6) conclude with discussion of: a) contributions of findings, b) 
limitations of study and c) implications for future research. Findings report must be submitted to Blackboard: 1) as 
an attached word file with your full name and the date as file title (see course calendar for due date). I will use the 
following rubric to evaluate this assignment:    

90-100% 
 

80-89% 
 

79% or less 
 

The report represents primary findings 
based on thoughtful and robust 
qualitative research. 
 
The report is organized following 
guidelines and clearly written.   
 
The report includes all components 
outlined in guidelines: a) 
contextualization of the findings; b) 
analytical themes as headings; c) 
claims based on themes; d) evidence 
from data to substantiate claims; e) 
discussion of claims and evidence; f) 
discussion of contributions, limitations 
and implications.  
 
Trustworthiness of claims is based on 
evidence and discussion of findings.   

Findings demonstrate contribution to 
the field with stated limitations and 
implications for future research. 

Work is edited and follows APA 
guidelines. 

The report represents primary 
findings based on thoughtful and 
robust qualitative research. 
 
The report is organized following 
guidelines and clearly written.   
 
The report includes most but not all 
components outlined in guidelines: 
a) contextualization of the findings; 
b) analytical themes as headings; c) 
claims based on themes; d) evidence 
from data to substantiate claims; e) 
discussion of claims and evidence; f) 
discussion of contributions, 
limitations and implications.  
 
Trustworthiness of claims is based 
on evidence and discussion of 
findings.   

Findings demonstrate partial 
contribution to the field with stated 
limitations and implications for 
future research. 

Work is edited and follows APA 
guidelines. 

The report represents some 
findings based on thin qualitative 
research. 
 
The report is organized following 
guidelines but not clearly written.   
 
The report includes half or more 
of the components outlined in 
guidelines: a) contextualization of 
the findings; b) analytical themes 
as headings; c) claims based on 
themes; d) evidence from data to 
substantiate claims; e) discussion 
of claims and evidence; f) 
discussion of contributions, 
limitations and implications.  
 
Claims are not fully trustworthy 
due to insufficient and or 
inappropriate evidence and 
discussion of findings.   
 
Findings demonstrate partial and 
or minimal contribution to the 
field with stated limitations and 
implications for future research. 
 
Work is edited and follows APA 
guidelines. 

 
INDIVIDUAL PAPER SUBMISSION FOR AERA (2,350 words plus references-does not include words for 
revision table): 20%  
For this assignment you will prepare a mock individual paper proposal based on the 2016 AERA Annual Meeting 
Conference Theme, “Public Scholarship to Educate Diverse Democracies.” Your paper proposal must follow 
AERA CFP guidelines for individual paper submissions (guidelines can be found in Blackboard under content 
folder, “Individual Paper Assignment”). Following submission of individual papers, we will conduct an in-class 
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blinded peer review of individual submissions. Final grade will be combined grade based on: 1) original submission 
of individual paper and, 2) revised submission. Revised submission must include a table to identify reviewers’ 
suggestions and authors’ response/revisions as well as the revised paper. The individual paper submission and the 
revised individual paper with table must be submitted to Blackboard: 1) as an attached word file with your full 
name and the date as file title (see course calendar for due date). I will use the following rubric to evaluate this 
assignment: 

 
90-100% 

 
80-89% 

 
79% or less 

 
The paper is thoughtful, 
engaging, and clearly written.  
  
The paper addresses the theme of 
the conference.  
 
The paper is written in the form 
of a complete narrative. 
 
The paper addresses the 
following six elements: 
1. Objectives or purposes 
2. Perspective(s) or theoretical 
framework 
3. Methods, techniques, or modes 
of inquiry 
4. Data sources, evidence, 
objects, or materials 
5. Results and/or substantiated 
conclusions or warrants for 
arguments/point of view.  
6. Scientific or scholarly 
significance of the study or work. 
 
The revised paper incorporates 
suggested revisions and includes 
a table as per assignment 
guidelines. 
 
Work is edited and follows APA 
guidelines. 

The paper is thoughtful, engaging, 
and clearly written.  
  
The paper addresses the theme of the 
conference.  
 
The paper is written in the form of a 
complete narrative. 
 
The paper addresses most of the 
following six elements: 
1. Objectives or purposes 
2. Perspective(s) or theoretical 
framework 
3. Methods, techniques, or modes of 
inquiry 
4. Data sources, evidence, objects, or 
materials 
5. Results and/or substantiated 
conclusions or warrants for 
arguments/point of view.  
6. Scientific or scholarly 
significance of the study or work. 
 
The revised paper partially 
incorporates suggested revisions and 
includes a table as per assignment 
guidelines. 
 
Work is edited and follows APA 
guidelines. 

The paper is thoughtful, engaging, 
and clearly written.  
  
The paper partially addresses the 
theme of the conference.  
 
The paper is written in the form of a 
complete narrative. 
 
The paper addresses half of the 
following six elements: 
1. Objectives or purposes 
2. Perspective(s) or theoretical 
framework 
3. Methods, techniques, or modes of 
inquiry 
4. Data sources, evidence, objects, or 
materials 
5. Results and/or substantiated 
conclusions or warrants for 
arguments/point of view.  
6. Scientific or scholarly significance 
of the study or work. 
 
The revised paper partially 
incorporates suggested revisions and 
includes a table as per assignment 
guidelines. 
 
Work is edited and follows APA 
guidelines. 

 
INDIVIDUAL PAPER PRESENTATION: 15 % 
For this assignment you will present a synopsis of your individual paper at our mock 2016 AERA Annual Meeting 
Conference Theme, “Public Scholarship to Educate Diverse Democracies.” Your presentation should include the 
following components: a) title of study with your name and institution; b) purpose of the study; c) research 
questions; c) methodology; d) research setting and participants; e) theoretical framework; f) findings and analysis; 
and g) conclusion. You will have exactly 10 minutes to present your paper. I will use the following rubric to 
evaluate this assignment: 
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90-100% 
 

80-89% 
 

79% or less 
 

Student is well prepared and able to 
talk about research in ways that are 
clear, concise, informative and 
engaging. 
 
Presentation includes all components 
as outlined in assignment guidelines. 
 
Findings presented provide new 
understanding of research topic and 
contribute to the theme of the 
conference. 
 
Presentation is exactly 10 minutes. 
 
Student responds to questions 
appropriately.  

Student is well prepared and able to 
talk about research in ways that are 
clear, concise, informative and 
engaging. 
 
Presentation includes most of 
components as outlined in 
assignment guidelines. 
 
Findings presented provide new 
understanding of research topic and 
contribute to the theme of the 
conference. 
 
Presentation is exactly 10 minutes. 
 
Student responds to questions 
appropriately.  

Student is not well prepared and 
or is not able to talk about 
research in ways that are clear, 
concise, informative and 
engaging. 
 
Presentation includes half of 
components as outlined in 
assignment guidelines. 
Findings presented provide new 
understanding of research topic 
and contribute to the theme of the 
conference. 
 
Presentation is exactly 10 
minutes. 
 
Student responds to questions 
appropriately.  

 
 
COURSE NORMS AND EXPECTATIONS 
  
Preparation and Participation 
Take advantage of this course to get a deeper understanding of what it means to conduct qualitative research. Read, 
think, research, analyze and write as a scholar! Students are expected to complete all the readings, interpret them, 
discuss them with your peers, and use them to develop qualitative research skills. You are expected to attend class 
and actively participate in discussions and activities. You are also required to have and submit evidence of all IRB 
related approvals (UTEP and district/school where required) by the third week of the course (see course calendar). 
Failure to obtain timely IRB approval (UTEP and district/school where required) will prevent you from advancing 
in the course-it is a mandatory course requirement that you obtain IRB approval by specified deadline. If you are 
unable to meet this deadline, you must contact the instructor in advance.   
 
The class is a 3-credit course. I recommend that students plan to spend between approximately 12-15 hours, in 
addition to the three weekly contact hours.  However, this may vary from week to week.  I would like you to take 
ownership of your own learning. This means that you are responsible for attending class prepared to explore points 
and questions with colleagues. Students will benefit from revisiting texts after group discussions. This class will be 
conducted in primarily a seminar style. The expression of diverse viewpoints as well as requests for clarification 
and elaboration among classmates should be cordial and respectful. Discussion should be evenly distributed 
amongst all course members. The ability to listen closely and with an open-mind so that you can learn from and 
reflect on the experiences and perspectives of your classmates represent essential skills involved in conducting 
qualitative research-make sure to practice those skills in class discussions!  
 
Attendance and punctuality 
Unexcused absences exceeding 2 class meetings will result in a loss of 5 points to final grade. With 3 absences, the 
professor reserves the right to drop a student from the class. Please, notify me if you have an emergency. Excused 
absences require authorized documentation (i.e. doctor’s note). Students who are late to class or leave early will be 
counted as absent for that class, unless some prior arrangement is made with the instructor based on an outstanding 
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circumstance. Arrange your schedules, transportation, and meetings so you are prepared to arrive on time and 
engage in class fully.  
 
Assignments 
Late assignments will NOT be accepted in this course. The assignments in this class require a lot of planning and 
are cumulative. Please arrange your schedule to plan for required data collection and to complete the assignments 
based on established deadlines (see course calendar). Turn in all assignments through Blackboard. Use APA style 
in your written assignments. 
 
IRB and confidentiality 
As we will collect and report data for presentations and manuscripts, it is an ethical necessity to obtain IRB 
approval in order to complete the assignments for this course. As previously stated, you must submit evidence of all 
IRB related approvals (UTEP and district/school where required) by the third week of the course (see course 
calendar). The privacy and identity of persons observed or interviewed should be protected in all written materials. 
Therefore, please use pseudonyms. 
 
Email and Blackboard 
Please check your email and Backboard at least once a week. These are my primary means for providing updates to 
the class. E-mail is one of the most reliable ways to contact me.  
 
Cell phones and other electronic devices 
 Please turn off all cell phones and electronic devices during class.   
 
Academic honesty 
Students are expected to uphold the highest standards of academic integrity.  Any form of scholastic dishonesty is 
an affront to the pursuit of knowledge and jeopardizes the quality of the degree awarded to all graduates of UTEP. 
Any student who commits an act of scholastic dishonesty is subject to discipline. Scholastic dishonesty includes, 
but is not limited to cheating, plagiarism, collusion, the submission for credit of any work or materials that are not 
attributable in whole or in part to another person, taking an examination for another person, any act designed to 
give unfair advantage to a student or the attempt to commit such acts.  Proven violations of the detailed regulations, 
as printed in the Handbook of Operating Procedures (HOP) and available in the Office of the Dean of Students, 
may result in sanctions ranging from disciplinary probation, to failing grades on the work in question, to failing 
grades in the course, to suspension or dismissal among others. 
 
Classroom Accommodations 
 If you have or believe you have a disability, you may wish to self-identify. You can do so by providing 
documentation to the Office of disabled Student Services located in Union E Room 203. Students who have been 
designated as disabled must reactivate their standing with the Office of Disabled Student Services on a yearly basis. 
Failure to report to this office will place a student on the inactive list and nullify benefits received. If you have a 
condition which may affect your ability to exit safely from the premises in an emergency or which may cause an 
emergency during class, you are encouraged to discuss this in confidence with the instructor and/or the director of 
Disabled Student Services. You may call 747-5148 for general information about the Americans with Disabilities 
Act (ADA). 
 
***Please note that this syllabus is subject to change and/or adjustments.  
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TENTATIVE COURSE CALENDAR 

FALL 2015 
Any changes to course schedule will be announced in advance 

Date Topic Readings Due Assignments Due 
Week 1 
Aug 26 

Course Introduction  

• Introductions 
• Syllabus 
• In-class writing: What is your 

current understanding of 
qualitative research?  

• Sign-up for student-led 
discussion 

   

Week 2 
Sept 2 

The Continuum of Qualitative 
Research: Philosophical and 
Epistemological Considerations 
(PART I) 
 

• Grounded Theory 
• Participatory Action 

Research (PAR) 

 

1. Chapter 36: Ellingson, 
Analysis and representation 
across the continuum 

 
2. Charmaz: Intro, chs 1-2 

 
3. Chapter 20: Holstein, J. & 

Gubrium, J. The 
constructionist analytics of 
interpretive practice 

 
4. Chapter 23: Kemmis, S & 

McTaggart, R. Participatory 
Action Research  

Reading Response 
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Week 3 
Sept 9 

The Continuum of Qualitative 
Research: Philosophical and 
Epistemological Considerations 
(PART II) 
 
Case Study 
Narrative Inquiry 
 

1. Chapter 17: Stake, R. 
Qualitative case studies 
 

2. Chapter 17: Flyvbjerg, B. Case 
study 
 

3. Bruna, K. R.  Vann, R., & 
Escudero, M.P. (2007). What’s 
language got to do with it?: A 
case study of academic 
language instruction in a high 
school, “English Learner 
Science” class 

 
4. Chapter 25: Chase, S. 

Narrative inquiry: Multiple 
lenses approaches, voices 

 
5. Chapter 25: Chase, S. 

Narrative inquiry: Still a field 
in the making 

 

Reading Response 

Week 4 
Sept 16 

I. The Continuum of Qualitative 
Research: Philosophical and 
Epistemological Considerations 
(PART III) 

• Auto-ethnography 
• Online Ethnography 
• Discourse Analysis 

 
II. Preparing to enter the field: Data 
collection (Part I) 

• Participant Observation and 
material artifacts 

 

1. Chapter 19: Tedlock, B. 
Braiding narrative 
ethnography with memoir 
 

2. Chapter 34: Peräkylä, A. 
Analyzing talk and text 
 
 

3. Chapter 31: Gatson, S. The 
methods, politics, and ethics of 
representation in online 
ethnography  
 

4. Emerson, Fretz, & Shaw: 
Intro, chs 1-4  

 
5. Geertz, C. (1973). Thick 

description 

Reading Response 
 
Final deadline for all IRB 
approval(s): Submit a copy 
of all IRB approvals to 
Blackboard by 4 PM  

Week 5  
Sept 23 

 

Preparing to enter the field: Data 
collection (Part II)  

• Planning and conducting 
interviews: Individual, focus 
group and life-story 
interviews 

 

1. Seidman: chs 1, 2, 4, 6 & 7  
 

2. Oakley, A. (1981). 
Interviewing women: A 
contradiction in terms? 

 
3. Chapter 27: Shopes, L. Oral 

history 
 

Reading Response 
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Week 6 
Sept 30 

Analysis and coding  
• What is coding and what role 

does it play in inquiry? What 
issues arise in the coding 
process?  

 

1. Chapter 32: Atkinson and 
Delamont. Analytic 
perspectives 

 
2.  Emerson, Fretz & Shaw: chs 

5-6  
 

3. Charmaz: ch 3 
 

Reading Response 

Week 7 
Oct 7 

 

Analysis of situated interaction 
 

1. Ochs, E. (2006). Transcription 
as theory 

 
2. Erickson, F. (1992). 

Ethnographic microanalysis of 
interaction 

 
3. Hall, R. (2000). Video 

recording as theory 
 

4. Seidman: ch 8 
 

 

Reading Response 

Week 8 
Oct 14 

Data analyses: Guided Practice (I) 
• Coding 
• Use of computer software for 

organizing and analyzing 
data (NVivo) 
***Meet in 310 A –E3L Lab 

 
 

Field Notes Due (2)-Bring 
two copies of your 2 set of 
field notes to class 

Week 9 
Oct 21 

Establishing “validity” in qualitative 
research 

• Theoretical sampling, 
saturation and sorting 

• Triangulation 
• Validity  

 
 

1. Charmaz: ch 5 
 

2. Mathieson, S. (1988): Why 
triangulate?  

 
3. Mishler, E.G. (1990): 

Validation in inquiry-guided 
research 

 

Reading Response 

Week 
10 

Oct 28 

Data analyses: Guided Practice (II) 
• Transcribing 

***Meet in 310 A-E3L Lab  

 Interviews Due (4)-Bring 
audio recording of at least 
10 minutes of one of your 
four interviews 
 
Artifacts Due 

Week 
11 

Nov 4 

I. Data analysis: Guided Practice (III) 
 
 
II. Theorizing your data 
 

1. Charmaz, chapter 6 
 

2. Ek, L. (2009). “Allà en 
Guatemala”: Transnationalism, 
Language, and Identity of a 
Pentecostal Guatemalan-
American Young Woman 

Reading Response 
 
Bring 2 copies of four 
transcribed interviews and 2 
copies of two artifacts  
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3. Machado-Casas, M. (2009). 
The politics of organic 
phylogeny: The art of 
parenting and surviving as 
transnational multilingual 
Latino indigenous immigrants 
in the U.S. 

Week 
12 

Nov 11 

Developing analyses: Stories, 
narratives. 
 
 

1. Carter, K. (1993). The place of 
story 
  

2. Emerson, Fretz, & Shaw, Ch. 
7 & 8 

Reading Response 
 
Data Analysis Report Due 

Week 
13 

Nov 18 

Self, Power and Politics: Considering 
researcher positionality when writing 
up results   
 
Bias and Reactivity 
 
Ambiguity and dilemmas 
 

1. Fine, M., & Weis, L. (2010).  
Writing the “wrongs” of 
fieldwork 
 

2. Charmaz: chs 7-8 

 

3. Seidman: ch 9 

Reading Response 

Week 
14 

Nov 25 

No Class Meeting   Submit Findings Report to 
Blackboard by 8:30 PM 

Week 
15  

Dec 2 

Peer Review of Individual Papers  Individual Paper Due 
 
Bring 2 “blinded” copies of 
your Individual Paper to 
class  

Week  
16 

Dec 9 

Individual Paper Presentations  Revised Individual Paper 
and Table Due 

 
 
 
 
 
 
 


